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1. Introduction 
This study is an interim report of the industry-academia collaboration 
project I have recently been involved in. Nowadays, researchers business 
communication frequently observe a burgeoning interest in the studies of 
practical business training in the sphere of higher education in Japan. Toyo 
University, in which I have been working since 2017, is one of the examples. In 
2014, this school joined the list of Top-Global Universities set by the Ministry 
of Education, Culture, Sports, Science and Technology (MEXT) in Japan. In 
many classes, collaborative learning between Japanese and international 
students occurs. This active learning experience can expectedly contribute to 
developing students’ international sensitivity.  
One of the classes I teach provides students with an opportunity of 
conducting project-based learning (PBL) to experience quasi-business, as a 
result of which students learn what it is like to use English practically. To 
realise this practical business environment, I contacted several companies and 
requested them to join our project. As a result, a couple of Tokyo-based 




resources development training as a part of their institutional continuous 
development, and they are willing to incorporate our suggestion into their 
consideration. In this current study, I will focus my analytical attention upon 
how students develop their identities as English speakers and their leadership 
as a contingent manifestation of their second language (L2) user identities 
through this PBL. This exploratory research has a dual focus; first, depicting 
the students’ identities/leadership trajectory, and second, assessing the efficacy 
of educational intervention of PBL in the context of industry-academia 
collaboration project. Lastly, this study will be concluded by providing an 
insight into future research on leadership development. 
2. Conceptual framework 
(1) What is an L2-self? 
This study employs the theory of L2-self as motivation system (Dörnyei, 
2009) as its conceptual framework. Conventionally, motivation, internal and/or 
external driving force of learning, has been considered as a powerful predictor 
of learners’ eventual success in L2 learning. At an early stage of L2 motivation 
studies, researchers focused heavily on psychological aspects of it. At a latter 
stage, however, some researchers advocated that sociolinguistic aspects should 
be incorporated into the process of analysis to deepen their understanding of 
the system of motivation, especially for L2 learning. Norton and Toohey (2001) 
called for the need of shifting a research paradigm from psycholinguistic to 
sociolinguistic aspects. Many applied linguists agree that L2 acquisition is not 
merely a meta-cognitive development process, but also a process of acquiring 
new identities to use/through using the target language.  
Zoltán Dörnyei is a leading scholar in this new discipline of motivation. 
According to Donyei (2009), an imagined-self is an influential factor to 
determine the learner’s motivation level. He labelled this self-image, which 
functions as motivational system and is specific to L2-learning, as L2-self 
(Dörnyei, 2009). In order to determine L2-self, not only the learner’s own 
psychological state of mind, but also various kinds of social factors surrounding 
the leaner are concerned. Dörnyei (2009) investigated and categorised this L2-
related imagined-self into two; one is ideal self, and the other ought-to self. The 
former is often said to be a want-to-be-self, and the other a don’t-want-want-
to-be-self. Drawing on “self-determination theory” (Deci & Ryan, 1985), 
Dörnyei emphasised that these two self-images complicatedly interact with 
each other to form the learner’s eventual L2-self-image, which is believed to 
place influence on subsequent L2-learning outcome. 




motivation in classroom settings. However, Sato (2018) demonstrated the 
possibility to expand the scope of the study to include business training context. 
He suggested that, in future research, the theory of L2-self should be combined 
with other business communication theory to legitimise its theoretical 
application to business context. In this light, this current study attempts to 
explore the possibility of expanding the research scope of L2-self research. This 
study, as its study basis, looks at the context of industry-academia 
collaboration project where business-major students take the initiative of 
quasi-business in a university classroom. Students are expected to develop 
their future self-image to dynamically manoeuvre in the context where English 
is used as a lingua franca. In this context, the notion of leadership is deemed 
as a contingent manifestation of the speakers’/learner’s L2-self to get the job 
done. In the following section, I will refer to three different types of leadership 
observed in intercultural communication discourse.  
(2) Leadership in intercultural communication 
Generally speaking, leadership refers to one’s ability to take the initiative to 
guide people effectively to get the job done. At an early stage, researchers 
would often view the concept as one’s fixed personal trait that can be constantly 
observed and must be contextually independent. However, recent scholars of 
leadership tend to regard the concept as more context-dependent, contingent 
and dynamic. For example, Artitz and Walker (2014) investigated how 
leadership is exercised in intercultural communication. As a result, they 
identified three categories of leadership: 1) directive, 2) cooperative and 3) 
collaborative. Directive leaders often employ one-way communication when 
taking the initiative. They use questions in order to direct members. Few links 
between turns are observed and topics often shift abruptly. Collaborative 
leaders, in contrast, frequently use questions to facilitate interaction and seek 
agreement and/or compromise. Topics shift smoothly and overlaps of speech 
are often observed. Finally, cooperative leadership positions itself somewhere 
in between and rather hybrid: active listening is frequently employed, but less 
speech overlaps are observed.  
Furthermore, researchers agree that one’s communication behaviour often 
places influence on his/her leadership styles. Du-Babcock and Tanaka (2017), 
in this light, looked at the difference in leadership preference between business 
professionals in Hong Kong and in Japan, by observing their business 
interaction where English is used as a lingua franca in an intra-Asian setting. 
As a result, they found out that Hong Kong business professionals prefer 
directive leadership, whereas Japanese counterparts tend to place more value 




more profound understanding of leadership as a contingent manifestation of 
L2-self-identities in a business setting. However, as Du-Babcock and Tanaka 
recommended, future research should longitudinally look at how one’s 
leadership is changing. Hence, this study examines how participants’ 
leadership exercised in the aforementioned business class discourse is 
changing along with their process of L2 learning/acquisition. For this study, I 
have established the following three research questions (RQ): 
 
RQ1: How did the participants’ leadership, as a contingent manifestation of 
their L2-self, change along with their L2 learning? 
RQ2: What were the influential factors of the said change? 
RQ3: What is the pedagogical implication of this study? 
3. Methodology 
(1) Retrodictive qualitative modelling 
 To collect data, this study employs a retrodictive qualitative modelling to L2 
learning. According to Dörnyei (2013), this approach allows researchers to 
examine how L2-self as motivational system influences participants’ L2 
learning/acquisition from a retrodictive perspective. In my previous study 
(Sato, 2018), I used this retrodictive qualitative modelling to investigate 
Japanese learners’ L2-self trajectory in business context. Through this attempt, 
I discussed the validity of using the framework for retrodictively describing 
both leaner success and failure in business training context. This study 
suggested that this retrodictive qualitative modelling can potentially allow 
researchers of business communication a multi-layered analysis. This 
retrodictive qualitative modelling plays a facilitative role in helping 
researchers thickly describe the trajectory of learners’ L2-self, which this study 
defines as a contingent manifestation of their leadership. To collect data for 
this study, I observed my class constantly (as a form of fieldwork), asked my 
participants to write a reflection paper on a weekly basis, and conducted in-
depth interviews with two selected participants outside the class, whose 
information will be illustrated later.  
(2) Research context 
This research project was conducted in the school the author has been 
working in as a full-time instructor since 2017. Toyo University joined the list 
of Top Global Universities set by MEXT in 2014. One of the attention-grabbing 
courses provided at the Faculty of Business Administration is called Global 




considered successful in that the number of students taking the course is 
steadily increasing year by year. At the same time, it receives a positive 
evaluation from our current students, especially international and exchange 
students. I offer a three-year continuation programme in which students are 
supposed to learn global human resources development through industry-
academia collaboration project. Through this PBL, students can learn what it 
is like to use English as a business lingua franca through a quasi-business 
experience. This study, based off of my reflective practice conducted in the 
spring semester of the year 2018 (from April to July), will explore PBL’s 
possibility to help develop students’ leadership. I will talk about the course 
content in the following section. 
(3) Course content 
In the first half of the semester, students were given some reading materials 
to understand the status quo of human resources development/management in 
the context of globalisation in Japan. Students engaged in various kinds of 
activities, including pair work, discussion and group presentations, in order to 
better understand the content of the reading materials. 
In the latter half, students were asked to do their own group research project. 
Students were classified into a few groups depending on their topics of interest. 
They conducted their research under the consultation of the instructor and 
prepared for the final presentation competition. In this competition, students 
presented their own ideas about newly conceptualised human resources 
development/management to two guest listeners: one was an in-service 
corporate business English trainer working in Japan, the other was a human 
resources development expert from Singapore. The interaction with these 
business professionals provided students with valuable opportunities to take 
more realistic business insights into their further consideration of their future 
research project. 
(4) Participant information 
From among the students, I focused my analytical attention on two Japanese 
students; Yuta and Rika (both written in pseudonyms). I chose them because 
both of them experienced identity trajectory and finally played leading roles in 
their respective groups. Yuta was a 22-year-old male who majored in 
accounting and finance. He did not have any experience studying abroad. 
However, he frequently joined sports activities with international tourists 
visiting Japan with whom he communicated in English. Despite his limited 
familiarity with speaking English, he was found communicative both in 




accounting and finance. In advance of taking this GBC, she experienced one-
month-study-abroad-programme in Germany. She did not have any experience 
to study in countries where English is used as the first language. In class, she 
did not look as communicative as Yuta in terms of the number of voluntary 
speech. However, she had been renowned among many teachers because she is 
a well-motivated student. These two students volunteered to join my current 
research project. I informed them that this participation was completely 
voluntary and did not influence their grading, and they kindly agreed. 
4. Data analysis 
In this section, I will discuss how these participants perceive this class and 
course content based on my personal, non-structured interviews with them. 
First of all, it has to be noted that these two participants did not volunteer to 
be leaders in their respective groups. Both of them commented that “なんとな
くそうなった (it just turned out to be like this anyway)” indicating that there 
was no clear decision-making regarding who should lead their groups. 
Nevertheless, both of them voluntarily and constantly came to see me to ask 
for my consultation about their presentation content and language. Whilst 
consulting me, they often compared their English proficiency with that of 
international and exchange students and said that their proficiency level did 
not meet their standard. The fact that they were the only two Japanese 
students asking for my consultation in this course suggests that they were 
more eager to study than the other Japanese students, not just because they 
were leaders being responsible for the group presentation content. They also 
commented that they thought the class was challenging for them in a positive 
way. I interpret that the presence of international/exchange students in the 
class was an influential factor to make them want to study more to catch up 
with their standard.  
Rika also commented, though she was familiar with studying in the context 
of cultural diversity, she even found it challenging to communicate with the 
said students because of her insufficient English proficiency. At the beginning 
of the semester, she tried to join groups of international/exchange students. 
However, she started to strategically avoid joining groups of 
international/exchange students in class because she felt uncomfortable with 
their directive leadership styles; so did Yuta. I observed, however, she looked 
so motivated in the process of preparation for the final presentation. This 
deviating learning attitudes alludes to her dynamic identity trajectory 
throughout her learning in this course.  
In the following section, I will look at these participants’ leadership 




of semester. After that, I will present some noteworthy comments for a follow-
up discussion. 
(1) Beginning of semester 
First of all, I will analyse the comments from the participants retrieved at 
the beginning of semester (i.e., from 12th April to 26th April 2018). In the first 
comment, Yuta explained the reason of his taking this class as follows. The 
comment excerpts will be shown in italics to ease reference. 
 
my name is yuta 
thank you! 
I want to make new friends 
(Comments from Yuta retrieved on 12th April 2018) 
 
Since he entered university, he has been involved in international sports 
activities. As a part of his activities, he often travels around Japan in summer 
and winter. Through my personal communication outside class, I identified 
that the initial reason of his joining the activity was not merely because he 
liked sports, but also because he wanted to interact with many foreign tourists 
joining the same activity. As he mentioned in this excerpt, he would like to 
make new friends, which he mainly meant international students according to 
my follow-up interview, in order to expand his perspectives through various 
kinds of learning activities. He said he would rather expect casual interaction 
in English with his classmates as well as the teacher as I so interpret. 
Now, I would like to look at Rika’s case for a comparison. She did not state 
her reason to take this course. Actually, on 12th April, she personally consulted 
me before class as to whether she should take my GBC or another business 
administration course taught in Japanese. After a couple of minutes of 
consideration after my brief explanation about the outline of my GBC, she 
decided to go to the other one on the day and see which class she would be more 
interested in. On 19th April (Week 2), she came to my GBC to tell me she would 
rather choose this class. She commented at the beginning of the class that “や
れば絶対伸びると思ったんで(I thought I could develop my ability if I try very 
hard.)” After this class, she commented as follows: 
 
your english is easy to understand 
(Comments from Rika retrieved on 19th April 2018) 
 
Her comment suggests that she paid more attention to the level of English 




Rika appeared to be more interested in studying English itself than in making 
friends in this course. Her enthusiastic note-taking in class was also an 
indicator of her being motivated to study. Up to this stage, I observed that they 
had not fully developed their identities as group leaders, as they often joined 
their group discussions in a relatively peripheral participatory manner.  
(2) Middle of semester 
In this section, I will analyse their comments which were retrieved in the 
middle of the semester (i.e., from 10th May to 31st May 2018). Yuta, in the 
middle of the semester, did not look very motivated in this class. In this period, 
students were asked to read a couple of articles pertaining to human resources 
development in the context of globalisation in Japan. The content of the articles 
includes academic discussions and practical applications. Below is one of the 




the same age as I am. And, it is amazing for them to say their opinions that 
much.) 
(Comments from Yuta retrieved on 31st May 2018) 
 
On this day, I noticed him being slightly demotivated while discussing with 
his group members. I conducted a personal interview with him after class, and 
he commented that “すんません、今日はきつかったっす。(Sorry, it was tough 
for me today)” indicating he had difficulty controlling his motivation during 
this period. He also said it was not just because of the class content with a 
heavy reading load as well as discussion with other students, but because of 
his seasonal matter, as he quotes “多分、時期的なものも大きいっすね。(Maybe, 
this is largely because of seasonal matter.)”. He explained that he regularly 
experiences some energy-declining in this particular season. This mid-term 
slump reportedly occurs in this particular season (i.e., in the middle of the 
semester) in the sphere of school education in Japan. To supplement, my class 
observation also suggests that Yuta was often daydreaming in other lessons 
during this mid-term period. Due to this motivation declining, he must have 
found it tough to catch up with the speed of international/exchange students 
who tend to employ more directive leadership. 
On the contrary, Rika kept posting some positive comments on the class 
content during this period. Below is one example: 
 




But I could understand the story of Babel ! 
(Comments from Rika retrieved on 24th May 2018) 
 
Unlike Yuta, Rika kept controlling her motivation rather successfully. She 
stated on the first line that the new article was difficult for her to understand, 
but the subsequent line also suggested that she was willing to deal with 
intellectual challenges, and she could even learn something new from the used 
article. In this class, I observed that she was playing a leading role in her group 
for the first time so as to encourage other members to engage more in group 
discussion. After class, she commented that “意思の疎通が難しかったです (It 
was hard for me to communicate our ideas.)” Her leadership this time was 
considered a collaborative one; rather than directing other members, she tried 
to balance the speech turn of all group members. In my personal interview with 
her after class, she stated that, while studying in Germany, she learnt the story 
of the Tower of Bebel in her language school. However, she found the level of 
instruction in Germany too high for her to understand the essence of the story. 
Besides, she said she did not learn the historical implications of the story in 
connection to the emergence of intercultural communication resulting from 
language differentiation as a means of punishment. As she was able to deepen 
her understanding about the said content, she gained motivation. At the same 
time, her experience being unable to understand the content before might have 
given her motivation to want to help others understand the content.  
As was mentioned earlier, Yuta’s initial motivation to take this course was 
to casually interact with other students, especially international students, by 
practically using English. However, he unexpectedly experienced some 
motivation decline due to his limited familiarity with directive leadership style 
along with his temporary slump. In contrast, Rika still maintained moderate 
level of motivation for studying even in the middle of the semester. She 
sometimes even acted as a group leader to learn collaboratively. It is also worth 
mentioning that it was about this period that I began to observe both Yuta and 
Rika strategically avoided choosing discussion groups where international 
students exercise directive leadership. They looked more willing to engage in 
discussion in English with other Asian students at this stage. 
(3) End of semester 
 Toward the end of the semester, students were asked to implement their 
research project about global human resources development. Students were 
classified into groups depending on their topics of interest in order to work on 
their own projects. To do this grouping, they had to assure that each group is 




progress and were asked to come to see me for individual consultation when 
they see necessary. Yuta decided to conduct his project with a special focus on 
how to help develop learner autonomy. During this period, he usually wrote up 
to 450-word-range length English paper for his biweekly report, which is 
considered markable for him. Below is the excerpt from his final report which 







かなと思いました。(In this GBC, we learnt about issues of corporate 
training, which is our teacher’s specialty, by presenting our own research. 
I was interested in planning the details including the class-size, running 
cost and the unique ideas which only we could explore as a group. 
Looking at the reaction of the guest audience, we should have spent more 
time preparing for the final presentation) 
(Yuta’s final report, retrieved on 30th July 2018) 
 
 My observation suggested that, when the PBL was introduced to this course, 
he started to work on his group’s research and presentation very actively. In 
other words, he managed to retrieve his motivation. He even commented to me 
personally that he would prefer this PBL style to reading-based discussions. 
This could be more or less because of the positive effect of PBL as I so interpret. 
 In the excerpt, he stated “このチームでなければ出来ないオリジナリティにつ 
いて調べていくことがとても興味深かった (I was interested in planning the 
details including ... the unique ideas which only we could explore as a group)” 
in the third line of the excerpt. He found it interesting to explore some ideas as 
a group. For realising teamwork, he apparently needed to interact with the 
rest of the group members more often. Besides, he was given an opportunity to 
present his group’s ideas to guest audience on his group’s behalf. His comment 
“講師の先生の反応を見てみるともっと詳しく時間をかけて出来れば... (Looking 
at the reaction of the guest audience, we should have spent more time 
preparing...)” also suggests that he was moderately motivated to present their 
group’s ideas to audience. Unlike Rika, he did not place as much value on 
balancing up his group members’ speech turn; rather, he tried to guide his 
group’s discussion under his hybrid initiative. His motivation must have 
resulted not only from his eagerness to proceed with this project, but also from 




responsibility over the project. 
 This attitude change could be seen as noteworthy. At the beginning and in 
the middle of this semester, he did not speak his mind very positively in 
English in class partly due to the mid-term slump as was discussed earlier. 
However, when these two guests came and his team was offered the floor, he 
was the first one to speak up in his team. When the Singaporean business 
expert asked a question for his team, Yuta aggressively explained about what 
he has achieved through his group project. His grammar in his speech, though 
the actual audio-recording is unavailable due to confidentiality, was all over 
the places, and his explanation was somewhat illogical and even awkward. 
However, the guest Singaporean business expert also said he clearly 
remembered Yuta’s enthusiasm to explain what he was working on. Yuta, 
through this PBL, must have developed his initial identity as a leader using 
English as a medium of communication; not just a passive L2 learner. He also 
commented “いや、文法とか発音とか間違っててもいいから、とにかくリーダー
の俺が何が言わなきゃっていう感じでしたね。めっちゃテンパりましたけど。
(Well, I did not care of the grammar and pronunciation. I was the leader, so I 
thought I had to say something. That was my feeling. I panicked a lot, though.)” 
 Rika also looked equally motivated to conduct her PBL. Her group’s topic 
was about the pedagogical effect of English Community Zone (ECZ). Below is 






(Since ECZ is not a class, there is no time limit, there is a chance to talk 
with new people. It is also excellent in terms of improving speaking skills 
and cost. On the other hand, there are problems in that it is hard to learn 
public English, novice learners may hesitate to use it, and place and time 
could be limited. We need to take measures against these.) 
(Rika’s final report, retrieved on 30th July 2018) 
 
 In this excerpt, she presented the pros and cons of introducing ECZ. The last 
line “私たちはこれらに対策する必要がある(We need to take measures against 
these)” suggests that she was actually concerned more about problems of ECZ 
than about the potential advantage. Besides, her use of first-person-plural “私
たち (we)” could also be noteworthy. As was discussed earlier, her initial 
motivation to take this GBC was to study English based on her individual 




However, after she started her PBL, she gradually developed her new 
motivation in this course. She even explained to me, when she came to see me 
for her private consultation, that she was appreciating the PBL approach. She 
also said “最近ゼミっぽくなってきて楽しいです (This class is becoming more 
like my zemi-workshop these days, and is enjoyable to me.)” in retrospection of 
this course at the term-end. I interpret that, with the introduction of PBL, she 
experienced new learning environment in which she gained her new identities. 
In other words, she experienced her identity trajectory from an individual 
learner to a collaborative group leader. 
 Just like Yuta, she was also taking initiative in her group even though the 
rest of the members were all senior to her. One day, I observed that she asked 
the other group members’ contact information after class and even suggested 
a Skype meeting to decide on the details of her final presentation. Her active 
participation in her last presentation also signals that she was motivated 
enough to play a facilitative role in proceeding with her group project. At the 
same time, this PBL also places positive influence on her identity as a leader 
of her group in which she became aware she is a user of English, not as a 
learner. She commented “多分、文法とか間違ってたと思うん ですけど、ゲスト
の方が頷いてくれてたんで、「あ、これでもいいんだ」っていう 感じで、自信持
てましたね。 (Maybe, my grammar and such was wrong, but the guest kindly 
nodded, so I felt like “Oh, this is actually OK.” You know. I became more 
confident.)” She might have experienced her initial stage of identity-
development as a leader, but there is still some room for further exploration 
upon this identity matter. Hence, continuous research will be called for in order 
to further this discussion. 
(3) Some noteworthy observation 
 In this section, I will present something noteworthy about these two 
participants, Yuta and Rika, respectively based on my in-class observation. 
First of all, it should be noted here that they responded that they were highly 
satisfied with the class content and the course design in their final report. 
According to my in-class observation of Yuta, it was around week 12 that his 
attitude toward learning suddenly changed. At the beginning of the semester 
and in the middle, he was learning the content with a relatively passive 
attitude as was illustrated above. He psychologically positioned himself in a 
relative periphery of the classroom, and he seldom spoke out in class then. 
However, after the PBL was introduced, he started to act more positively. He 
also stated “専門家の先生やコンサルの人と関われて、勉強になりました(I 
learned a lot from interacting with a professional researcher and an in-service 




currently involved in this business industry should be instrumental in 
maintaining and thus creating his motivation and eventually in developing his 
identity as a cooperative group leader. 
 Rika, in contrast, did not mention anything noteworthy about her interaction 
with guest audience. She appreciated interactive learning she experienced in 
this class and even stated that it helped her better understand the content. I 
interpret that she thought she studied not merely from the interaction in her 
group. Besides, she acknowledged that she studied more from preparing for 
group discussion in class. My out-class observation of Rika suggests that she 
frequently spends her lunchtime staying in class and doing self-studies, 
especially in connection to accounting and finance which she majors in. For her, 
careful preparation for the final presentation should be instrumental as it gave 
her a clear vision of the goal she might want to achieve. At the same time, her 
taking the initiative in her group also facilitated her learning. Her English 
presentation to business people activated her identity not only as a learner, but 
also as a collaborative leader who uses English as a medium of communication. 
In her final report which she wrote in Japanese to do more careful discussion, 
she even apologised in English for her having to write in Japanese. This 
unusual starter might signal that she was gradually developing her initial 
identity to be an English user as well. As I mentioned earlier, I have to keep 
an eye upon this matter for further consideration. 
5. Conclusion 
This study addressed the issues of the identity trajectory of two Japanese 
students as leaders along with their L2 learning through quasi-business 
experience. Based on the above analysis, I will answer the research questions 
of this study as follows: 
 
RQ1: How did the participants’ leadership, as a contingent manifestation of 
their L2-self, change along with their L2 learning? 
 
 Yuta took this GBC originally in order to interact with 
international/exchange students in English, and Rika decided to do so because 
she wanted to study English based on her individual effort. At the early stage 
of their learning, they did not exercise their leadership very often, as they 
experienced mostly directive leadership by international/exchange students, 
where they felt somewhat uncomfortable. However, after their PBL began, they 
started to act as leaders in their respective group. As leaders, they avoided 
directive leadership; rather, they employed less directive leadership. I 




international/exchange students somewhat deprived them of their motivation 
to actively join the group discussion activities largely due to their lack of 
English proficiency and their limited familiarity with different kinds of 
leadership. 
 At the latter part of the semester, however, they regained their motivation 
and even started to exercise their leadership in their group activities where 
less directive leadership was appreciated. Yuta even tried to voluntarily state 
his opinion to guest audience as a cooperative leader, through which he 
somewhat overcame his anxiety to use L2 for practical communication. Rika 
played a leading role in her group where the rest of the members were all senior 
to her. It is evidently unusual for a younger Japanese student to act as a leader 
in a group in which other members are all seniors. To do so, she chose to be a 
collaborative leader, rather than a directive one. I interpret that her 
collaborative leadership in this situation probably resulted from her careful 
consideration of the contextual cultural values of other participants in her 
group. 
 
RQ2: What were the influential factors of the said change? 
 
 As was discussed above, both Yuta and Rika apparently felt uncomfortable 
under the directive leadership of other international/exchange students. When 
they started their own group project, they were given a full control over their 
project. On the other hand, they faced the increase in their responsibility as 
they were contextually appointed leaders in their groups. I interpret that their 
autonomy was one of the influential factors to cause their identity change; from 
peripheral participants to group leaders. 
 
RQ3: What is the pedagogical implication of this study? 
 
 Their development of leadership through their PBL is highly remarkable. 
Their peripheral participation at the beginning of the semester apparently 
resulted from their difficulty in accepting directive leadership style by other 
international/exchange students. However, the above analysis suggested that 
they could fully function as leaders under their less directive leadership styles 
which is more comfortable for them. However, as Aritz and Walker (2014) 
implied, leadership is dynamic and highly context-dependent; these 
participants’ low familiarity with directive leadership can potentially be a 
problem when they start to work in actual business context. However, 
researchers have not yet reached a consensus as to the teachability of this 






In this study, in reflection of what I have done in these few years, I decided 
to focus on business students, not on in-service business people, to look at their 
identity/motivation trajectory. The two participants of this study successfully 
maintained their motivation through PBL. However, their motivations were 
found somewhat different with regard to their orientation. Yuta gained 
motivation through interactive learning itself, whereas Rika maintained 
motivation by learning through careful planning for her final project. This 
study identified that PBL should be more or less instrumental in maintaining 
and/or creating motivation, as well as helping develop their leadership, for 
business students. Finally, this study is exploratory in nature. Generalisability 
of the research findings has not been fully guaranteed. Researchers are advised 
to carefully look at their own context before they conduct their applied inquiry. 
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